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Abstract.  The present study investigates the various kinds of motivation adopted by students of English at 
the Faculty of Arts and Humanities in Rabat and Kenitra. It also seeks to highlight the nature of students’ attitudes 
toward English-speaking people and the language courses. The participants were drawn from both the Faculty 
of Arts and Humanities in Rabat (Mohamed V University) and the Faculty of Arts and Humanities in Kenitra 
(Ibn Tofail University). The total number of subjects in this study is 60. The questionnaire is composed mainly 
of two parts. The first part is designed to elicit some information regarding the background of the respondents 
such as the variable of age and the variable of gender. The second part is, in turn, meant to cover the attitudes and 
motivation variables. Indeed, it contains a total of 18 items which are selected based primarily on Gardner’s (1985) 
Attitude/Motivation Test Battery. The results show that university students of English are both instrumentally and 
integratively motivated and that their attitudes toward native English speakers are simultaneously positive and 
negative. Moreover, the results reveal that students of English at the Faculty of Arts and Humanities in Rabat and 
Kenitra have positive attitudes toward English courses. Finally, this study provides some suggestions for further 
studies and some pedagogical implications.
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Statement of the Problem

Motivation and attitudes of students in 
the Department of English can significantly 
influence their success in learning English as 
a foreign language (EFL). Motivation issues 
among students occur as a result of the constant 
shift in motivation which can adversely affect 
their engagement and academic performance. 
This issue is exacerbated by discrepancies 
between teaching methodologies and 
university course structures, leading to 
fluctuating levels of student motivation and 
varying attitudes toward specific courses, 
especially that sources of students’ motivation 
are not taken into account when designing 
academic curricula.

Gardner (1985) emphasizes that 
motivation is crucial for successful language 
acquisition. In fact, students’ attitudes toward 
the language and its speakers can profoundly 
affect their learning outcomes along with 
efforts and a desire to achieve their goals (p.10). 
Furthermore, Dörnyei (1998) highlights that 

motivation helps initiate learning a second 
language (L2) and is later the driving force 
that sustain the tedious learning process (p. 
117). Given the critical role of motivation and 
attitudes in language learning, a comprehensive 
analysis of these elements within the university 
setting is necessary to identify the nature of 
students’ motivation which can help in dealing 
with underlying issues and develop effective 
strategies to enhance student engagement and 
success in EFL.

Research Objectives 

The prime objective of this study is to 
shed light on the various kinds of motivation 
adopted by students of English at the Faculty 
of Arts and Humanities in Rabat and Kenitra. 
This study will also seek to highlight the 
nature of students’ attitudes towards English-
speaking people. The last aim of this study 
is to investigate the nature of the Moroccan 
undergraduate students ‘attitudes towards the 
language courses.

Research Questions

Based on the above-mentioned 
objectives, a number of questions are to be 
asked.

What are the types of motivation adopted 
by students of English at the Faculty of Arts 
and Humanities in Rabat and Kenitra?

Are these students motivated 
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instrumentally or integratively in learning 
English?

What are their attitudes towards English-
speaking people and English courses?

Research Hypotheses

Three major hypotheses have been 
formulated:

•	Students of English at the Faculty of 
Arts and Humanities in Rabat and Kenitra 
are both instrumentally and integratively 
motivated.

•	They have positive attitudes toward 
English-speaking people.

•	Their attitudes toward the English 
courses vary from one student to another.

Organization of the Study

The present study is organized into three 
main sections. The first section deals with the 
theoretical background of the study, i.e. the 
literature related to motivation and attitudes 
in EFL. The second section is concerned with 
the methodological aspects followed in this 
study. Finally, the third section is devoted to 
presenting the results and their discussion.

1. Literature Review
1.1 Definition of Motivation

As has been mentioned in the literature, 
Motivation is predominantly considered 
as one of the concepts that are difficult 
to explain, in the sense that there is no 
consensus on its definition. That is because 
there is a disagreement between researchers 
on everything associated with the concept. 
In this respect, Gardner (2002), a pioneer in 
the field of psychology, states that motivation 
is a very complex phenomenon with many 
facets (p.242). There is, however, a plethora 
of definitions given by several researchers. 
According to Dornyei (1998), motivation 
‘provides the primary impetus to initiate 
learning the L2 and later the driving force to 
sustain the long and often tedious learning 
process’ (p.117).

Gardner (1985) defines Second 
Language Motivation (L2 Motivation) as ‘the 
extent to which an individual works or strives 
to learn the language because of a desire to 
do so and the satisfaction experienced in this 
activity’ (p.10). He also argues that motivation 
involves four aspects namely, a goal, effortful 
behavior, a desire to achieve the goal and 
favorable attitudes toward the activity in 

hand. Gardner (1985) postulates motivation 
in a schematic representation such as the 
following:

(1) Schematic representation of the 
concept of motivation as it relates to second 
language acquisition (p.54).

This figure suggests that the absence 
of any one of these four elements illustrated 
above necessarily leads to a lack of ‘intensity’ 
of motivation. 

If anything is to be inferred from the 
above definitions, it should be the fact that 
the definition of motivation varies for each 
researcher. This is why, Dornyei (2001) 
attempts to describe the six challenges that 
encounter researchers to draw a consensus 
definition. These challenges include 
consciousness versus unconsciousness, 
cognition versus affect, reduction versus 
comprehensiveness, parallel multiplicity, time 
and context.’

-	The challenge of consciousness versus 
unconsciousness refers to the idea that there 
are two major influences on human behavior. 
These influences can be explained by factors 
that the individual is cognizant of.

-	The challenge of cognition versus 
affect on human behavior is concerned with 
whether motivation is reflected by certain 
inner drives or by the individual’s beliefs.

-	The challenge of reduction versus 
comprehensiveness raises the issue that most 
theories that have dealt with motivation did 
not take into account the fact that motivation 
should be explained comprehensively.

-	The challenge of parallel multiplicity 
directs attention to the fact that motivation 
theories have successfully explained a specific 
course of action. There are, however, other 
behaviors that cannot be dissociated from the 
actor in that specific course of action.

 
-	The challenge of context suggests that 

it is not enough to focus only on an individual’s 
behavior but also on the contexts in which the 
individual’s actions are an important part.

-	The challenge of time places further 
emphasis on the fact that motivation changes 
as time goes by to the extent that it is exposed 
to external and internal factors.

Notwithstanding these challenges, 
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several schools of thought have attempted to 
define motivation from different perspectives. 
Brown (2000) tackles the definitions of 
motivation based on the three historical 
schools of thought. First, the behaviorist 
school sees motivation as the anticipation of 
rewards and as an external factor explained in 
terms of stimuli and reinforcement.

As Brown (2000) states:
‘From a behavioristic perspective, 

motivation is seen in very matter-of-fact terms. 
It is quite simply the anticipation of reward. 
Driven to acquire positive reinforcement, and 
driven by previous experiences of reward for 
behavior, we act accordingly to achieve further 
reinforcement. In this view, our acts are likely 
to be at the mercy of external forces.’ (p. 160)

Second, Cognitivism claims that 
motivation is an internal factor explained in 
terms of the reasons why people make choices 
and decisions. Ausubel (1968), cited in Brown 
(2000), identified six needs for the construct 
of motivation: the need for exploration, 
manipulation, activity, stimulation, 
knowledge, and ego enhancement (Ausubel, 
1968, p. 368-379).

Last, constructivism defines motivation 
by giving much importance to social context. 
In the same vein, Williams and Burden 
(1997), cited in Brown (2000), state that ‘ a 
constructivist view of motivation places even 
further emphasis on social context as well 
as individual personal choices that is to say, 
personal choices are of great import, but they 
should be carried out within social milieu 
(Williams and Burden, 1997, p. 120).

The three views of motivation have been 
specifically presented by Brown (2000) in the 
following schematic representation:

(2) Three views of motivation

1.2  Basic Dichotomies of Motivation

1.2.1 Instrumental versus integrative 
motivation

Firstly, Instrumental motivation is a 
term used to define the kind of motivation that 
is adopted by some L2 learners to acquire a 
language for the sake of achieving a particular 
goal such as obtaining an educational degree,

  increasing occupational opportunities, 
enhancing prestige and power, or passing 
an exam in school. Gardner (1983) defines 
instrumental motivation as ‘learning a 
language because of someone or less clearly 
perceived utility it might have for the learner’ 
(p. 203).

It is worth noting that learners who are 
motivated only instrumentally do not normally 
intend to integrate into the community of the 
target language. They have no interest in the 
culture or the people of the target language.

Secondly, integrative motivation is 
when L2 learners wish to be a part of another 
community, communicate with the target 
community, and discover new facts about the L2 
culture. Integrative motivation is characterized 
by the learner’s positive attitudes towards the 
target language community. It refers, indeed, 
to the practical gains that a learner would 
generate by learning another language. In this 
respect, Gardner (1983) defines integrative 
motivation as ‘learning a language because of 
the learner’s wishes to identify himself with or 
become integrated into the society’ (p. 203). 
In the light of this dichotomy, Baker (1988) 
states that:

‘it is possible to be both instrumentally 
and integratively motivated with different 
Contexts and expectations affecting the 
balance of the relative power of motivations.’ 
(p. 157)

1.2.2 Intrinsic versus Extrinsic motivation

Firstly, intrinsic motivation was referred 
to by Ellis (1997) in this following statement:

 ‘Motivation involves the arousal and 
maintenance of curiosity and can ebb and flow 
as a result of such factors as learner’s particular 
interests and the extent to which they feel 
personally involved in learning activities.’ (p. 
76)

Based on this statement, we can infer 
that intrinsic motivation refers to the idea that 
motivation is inside a person that is, there 
are internal factors that increase the learner’s 
motivation. Rotter (1966) used the term 
‘internal locus of control’ to refer to the idea of 
self-motivation. According to him, one should 
take his responsibility for all his decisions and 
actions in order to achieve internal locus. What 
is more, intrinsic motivation is the interest that 
is issued from learning a language in which the 
learner engages in the learning strategies. This 
means that students with intrinsic motivation 
get involved in activities to be self-actualized.
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In addition, extrinsic motivation is 
concerned with external factors that influence 
L2 learner’s motivation. Rotter (1966) 
mentions also the term ‘external locus of 
control’. He argues that one has external 
locus of control when he or she places the 
responsibility on others or on circumstances. 
It is important to note that extrinsic motivation 
is originated in the external rewards.

Below is a table of motivational 
dichotomies presented by Brown (2000):

(3) Motivational dichotomies

1.3 Models of L2 Motivation
1.3.1 Socio-educational model (1993)

The socio-educational model asserts 
that motivation is ‘the combination of efforts 
plus desire to achieve the goal of learning 
the language plus favorable attitudes towards 
learning the language’(Gardner 1985, p.10).

As is stated above, there are certain 
components of motivation namely, the efforts 
made by the L2 learner to achieve his/her goal, 
the desire and need for achieving the goal and 
the positive attitudes towards learning the 
language. It seems worthwhile to mention that 
the socio-educational model was preceded by 
a socio-psychological model which is made 
up of one component that is goal orientation.

It is important to note that the socio-
psychological model was highly criticized. 
This is why, shortly thereafter, Gardner (1993) 
added the three components to goal orientation. 
Gardner and Macintyre (1993) state that 
the socio-educational model deals with the 
role the different individual characteristics 
play in learning a second language. These 
individual characteristics might include some 
variables such as language learning strategies, 
motivation, language attitudes, aptitude, 
and intelligence. However, several elements 
should be added. For this reason, the model 
in question needs to be revised. Therefore, 
Gardner and Tremblay (1995) suggest a new 
revised model.

 

1.3.2 Tremblay and Gardner’s revised 
model (1995)

This revised model takes into account 
new elements from several theories like goal 
theory and expectancy-value theory in order to 
uncover new motivational constructs. Indeed, 
Tremblay and Gardner (1995) maintain that 
there are two primary components: language 
attitudes and motivational behavior.

On the one hand, language attitudes 
include attitudes toward L2 speakers, 
integrative orientation, interest in foreign 
languages, attitudes toward L2 courses, and 
instrumental orientation. On the other hand, 
motivational behavior encompasses attention, 
motivational intensity, and persistence. 
Between the two components, there are several 
mediators among which are goal salience, 
valence, and self-efficacy. These mediators 
are directly influenced by language attitudes 
and have a direct influence on motivational 
behavior. 

Gardner and Tremblay (1995) assert, in 
this light, that ‘another benefit of this extension 
is a generation of pragmatic hypothesis for 
influencing motivational behavior’ (p. 516). 
Therefore, teachers can improve the learner’s 
motivation if they manage to know the 
variables that influence motivational behavior.

1.3.3 Dornyei and Otto’s process model of L2 
motivation (1998)

This model comprises two essential 
dimensions: Action Sequence and Motivational 
Influences. The first dimension is concerned 
with the behavioral process and the second 
dimension refers to the idea that motivational 
forces fuel the behavioral process.

Dornyei and Otto’s model relied heavily 
on Heckhausen’s theory which states that there 
are two main divisions: the way intentions 
are formed and the way these intentions are 
implemented. The first occurs in the pre-
decisional stage and the second takes place on 
the post-decisional stage. Thus, Dornyei and 
Otto divide their model into three principal 
phases: pre-actional phase, actional phase, and 
post-actional phase.

1.4 Attitudes and their Classifications

The concept of attitudes is closely 
related to motivation. According to Gardner 
(1985: 8), it is complex, and many definitions 
have been proposed to describe its essence’. In 
other words, many definitions have been used 
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to explain the concept of attitudes.
Likert (1932), cited in Gardner (1980), 

suggests a definition of the concept of attitude 
via stating that it is ‘an inference which is 
made on the basis of a complex of beliefs 
about the attitude object’ (p. 267). So, Likert 
links attitudes with a complex of beliefs. 
Gardner (1985) believes that attitudes are 
considered components of motivation in 
language learning. He states, in this regard, 
that ‘motivation is the combination of effort 
plus a desire to achieve the goal of learning 
the language plus favorable attitudes towards 
learning the language’ (p. 10).

Gardner (1985) differentiates between 
two main types of attitudes: general and 
specific. An attitude towards learning a 
particular language is regarded as specific 
while an attitude towards learning foreign 
languages is seen as general. Gardner (1985) 
maintains that there are two other types of 
attitudes namely, educational and social 
attitudes. The former is related to the learning 
experience while the latter is related to a social 
group.

2. Methodology
2.1 Participants

The participants were chosen from both 
the Faculty of Arts and Humanities in Rabat 
(Mohamed V University) and the Faculty of 
Arts and Humanities in Kenitra (Ibn Tofail 
University). The main reason for choosing 
these two faculties is the fact that they are in 
the same region. The total number of subjects 
in this study is 60. Indeed, the majority of 
the participants, who amount to 41 students, 
major in English at the School of Arts and 
Humanities in Rabat. The remainder, which is 
comprised of 19 students, is from the faculty of 
Arts and Humanities in Kenitra. Furthermore, 
these participants, who are in the 18-30 age 
range, belong to different academic levels. 9 
students are in the first year, 25 students are 
in the second year, and 26 students belong to 
the third year. Regarding gender, there are 28 
females and 32 males.

2.2 Instrument

A questionnaire was chosen to be the 
main instrument in this study for two reasons. 
First, it is a tool by which the required data 
can be obtained in a short period. Second, it 
helps to gather data in an organized way so 
that it can be easily analyzed and quantified. 
The questionnaire is composed mainly of two 

parts. The first part is designed to elicit some 
information regarding the background of the 
respondents such as the variable of age and the 
variable of gender. The second part is, in turn, 
meant to cover the attitudes and motivation 
variables. Indeed, it contains a total of 18 
items which are selected based primarily on 
Gardner’s (1985) Attitude/Motivation Test 
Battery (AMTB). In this part, five scales are 
used in order for the participants to choose one. 
It is important to mention that the scales range 
from ‘strongly agree’ to strongly disagree’.

2.3 Data Collection Procedures

 As is mentioned earlier, a questionnaire 
was used to collect the data. For this reason, 
several students, majoring in the department of 
English in both of the faculty of letters in Rabat 
and the faculty of letters in Kenitra, were asked 
if they were willing to fill in the questionnaire. 
After showing their willingness to do so, the 
questionnaire was distributed to them and they 
were informed that the information provided 
would be kept confidential. 

What is more, the participants were 
requested to answer as honestly as possible. 
They were also asked to check their answers 
after completing the questionnaire given the 
fact that some of them would forget to state 
their age. It is noteworthy that the questionnaire 
was administered to the students who were 
outside the classroom, for the simple reason 
that students cannot focus on two things at 
the same. This means that they cannot fill 
in the questionnaire properly while taking 
a particular course. Therefore, the answers 
might not be true and honest.

2.4 Data Analysis Procedures

After collecting the required data, it 
needs to be analyzed through frequencies and 
percentages. Indeed, during the data analysis, 
tables are used to present the results in terms 
of frequencies and percentages. However, 
before presenting the result, the data should be 
organized, coded, and then interpreted.

2.5 Validity and Reliability

For the sake of indicating the quality 
and strength of the study, it is crucial to check 
the validity of the instrument in general and 
the questionnaire items in particular. As far as 
the reliability and validity of the questionnaire 
are concerned, the items were selected from 
the AMTB which is reported to have good 
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reliability and validity given the fact that 
it was presented by Gardner (1985) who is 
considered as one of the pioneers of motivation 
and attitudes.

3. Presentation and Discussion of the 
Findings 

3.1 The Type of Motivation

This section deals with the type of 
motivation that university students of English 
adopt. It will determine whether the students 
are integratively or instrumentally motivated 
based on the items that are selected to represent 
each type of motivation.

3.1.1 The items selected to represent 
instrumental motivation

Table 1: Studying English is important 
because I will need it for my career

As is shown in the table above, (66, 7%) 
of the students strongly agree with the idea 
that they study English because they need it 
for their career. (28.3%) of the students agree 
with the same idea and (5%) are neutral. This 
means that most of the students are motivated 
by the fact that they need English for a 
particular career.

Table 2: Studying English is important 
because it will be useful in getting a job.

The data in table (2) suggest that there 
are (48.3%) of the students who strongly 
agree with the fact that they study English 
because they just need to get a job. (35%) of 
the students claim that they agree with this 
idea while (16.7%) of them remain neutral. It 
seems that most of the respondents are in favor 
of the idea of studying English to get a job.

Table 3: I study English because it makes 
me a better-educated person.

Table (3) shows that the percentage of 
the respondents who strongly agree with the 
idea that studying English makes one become 
a better-educated person, occurs to (21.7%) 
while those who strongly disagree constitute 
(5%). In addition, (40%) agree with the idea, 
(18.3%) remain neutral and (15%) disagree. 
This means that the number of those who 
support the fact that English makes the student 
a better-educated person exceeds the number 
of those who reject it.

3.1.2 Instrumental Motivation: A Discussion

Instrumental motivation is considered 
as one of the main sources of students’ 
motivation to learn English. From the tables 
above, one can infer that university students 
of English are instrumentally motivated given 
the fact that they have an interest in learning 
English because of the practical advantages 
they gain. In fact, they perceive English as 
an instrument that enables them to achieve 
their goals among which are increasing their 
occupational opportunities, getting a good job, 
being successful in their career, and becoming 
better-educated people.

3.1.3 Items that Represent Integrative 
Motivation

Table 4: Studying English is important 
because I will be able to interact more easily 
with native speakers of English

Table (4) indicates that (51.7%) of the 
respondents strongly agree with the idea that 
they study English because it enables them 
to interact more easily with native speakers 
of English. (40%) agree with the same idea 
and (8.3%) opt for neutral. This shows that 
university students of English are willing to 
get in touch with native speakers of English 
and interact with them. This is one of the main 
reasons that led them to study English.  

Table 5: Knowing English helps me 
better understand English-speaking people.
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Table (5) shows that (48.3%) of the 
students strongly agree that English helps 
them better understand the native speakers 
of English. (48.3%) of the respondents agree 
on the idea in question while (3.3%) remain 
neutral. This means that the majority of the 
respondents study English because they 
are interested in understanding the native 
speakers of English. Therefore, the idea of 
understanding the native speakers of English 
allows them to get along with them, to 
communicate with them, to appreciate their 
way of life and to be able to integrate easily 
into their culture.

Table 6: I study English because I want 
to go to the USA or the UK.

As is shown in Table (6), (18.3%) of the 
students opt to strongly agree, (20%) agree, 
(26.7) remain neutral, (30%) disagree and 
(5%) strongly disagree that they study English 
because they want to go abroad especially to 
the United States or to the United Kingdom. 
The data demonstrates that the number of 
those who agree with the idea that English 
can give them a chance to go to the United 
States or to the United Kingdom slightly 
exceeds the number of those who express their 
disagreement.

3.1.4 Integrative Motivation: A Discussion

From the last three tables, it is inferred 
that the majority of the participants believe 
that they study English because they will be 
able to interact with the native speakers of 
English. They also study English because 
they want to understand the native speakers 
of English. What is more, the students who 
would like to go to the United States or to the 
United Kingdom are more in number than 
those who do not want to. In this respect, one 
can note that University students of English 
are integratively motivated because they wish, 
as is mentioned earlier in the review of the 
literature, to be part of another community 
that is the native speakers of English. That 
is why they want to go to the United States 
or to the United Kingdom. They also wish to 
communicate with the target community by 
interacting with them using English. 

3.1.5 Moroccan university students and 
motivation types

The first hypothesis of this study is the 
following:

- Students of English at the Faculty of 
Arts and Humanities in Rabat and Kenitra 
are both instrumentally and integratively 
motivated.

For the sake of evaluating this hypothesis, 
the first six items of the questionnaire were 
selected. It was discovered while analyzing 
the responses of the participants in the first 
six items that they are both instrumentally and 
integratively motivated in that they use English 
as an instrument to increase their chances of 
getting a job or occupational opportunities. 
They are, indeed, motivated by the fact that they 
are interested in the practical advantages. The 
respondents are also motivated integratively 
in the sense that they study English because 
they wish to integrate with the native speakers 
of English to be able to understand their way 
of life. As is mentioned earlier in the review of 
the literature of this study, Baker (1988) states 
that:

‘it is possible to be both instrumentally 
and integratively motivated with different 
Contexts and expectations affecting the 
balance of the relative power of motivations.’ 
(p. 157)

Therefore, this statement shows that 
there is a possibility that the students might 
be both instrumentally and integratively 
motivated. This idea was supported by the 
data used in this study.

3.2 Attitudes Towards Native Speakers of 
English

This section’s primary concern is to shed 
light on the attitudes of university students of 
English towards native speakers of English. 
Indeed, six tables were used to discover the 
nature of the students’ attitudes toward the 
native speakers of English.

Table 7: Most native speakers are so 
friendly and easy to get along with, we are 
fortunate to have them as friends

Table 7 indicates that (3.3%) of the 
respondents strongly agree with the idea that 
native speakers are so friendly and easy to 
get along with. (35%) agree, (36.7%) opt for 
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neutral, (15%) while (10%) strongly disagree. 
This shows that those who believe that native 
speakers are friendly and easy to get along 
with slightly outnumber the students who are 
against this idea.

Table 8: Native English speakers are 
friendly and polite.

Table (8) shows that (6.7%) of the 
participants strongly agree, (23.3%) agree, 
(43.3%) remain neutral, (18.3%) disagree 
while (8.3%) strongly disagree with the idea 
that native English speakers are friendly and 
polite. While comparing the percentages, it is 
found that there is a slight difference (1.6%) 
between strongly disagree (8.3%) and strongly 
agree (6.7%) and also a slight difference (5%) 
between agree (23.3%) and disagree (18.3%). 
Thus, the respondents who agree with the 
idea in question are a bit more than those who 
disagree with it.

Table 9: Native English speakers are 
very sociable and kind.

The table above reveals that (6.7%) of the 
participants strongly agree that native speakers 
of English are very sociable and kind. (21.7%) 
agree, (50%) opt for neutral, (13.3%) disagree, 
while (5%) strongly disagree with the same 
idea. What can be noticed in the table above 
is that there are two missing responses whose 
percentage is (3.3). This means that most of 
the participants think that native speakers of 
English are very sociable and kind.

Table 10: Native English speakers have 
much to be proud of because they have given 
the world much value.

Table (10) indicates that (11.7%) of the 
respondents who strongly agree with the idea 
that native speakers of English have much to 
be proud about. (20%) agree, (28.3%) remain 
neutral, (26.7%) disagree while (11.7%) 

strongly disagree. Regarding this table there 
was only one missing response. It is worth 
noting that for the first time the participants 
who disagree with this idea are more than 
those who agree with it.

Table 11: The more I get to know native 
English speakers, the more I like them.

As is shown in table (11), (1.7%) of the 
students strongly agree, (28.3%) of them agree, 
(43.3%) opt for neutral, (21.7%) disagree, and 
(3.3%) strongly disagree that the more they 
get to know native speakers of English, the 
more they like them. In this table, the students 
who agree with this idea slightly exceed those 
who disagree.

Table 12: Native English speakers are 
sincere and honest.

Table (12) reveals that (1.7%) of the 
respondents strongly disagree, (16.7%) agree, 
(45%) remain neutral, (26.7%) disagree 
and (8.3%) strongly disagree with the idea 
that native English speakers are sincere and 
honest. Most of the respondents disagree with 
this idea perhaps because they think that not 
all native speakers of English are honest and 
sincere.

Moroccan university students’ 
attitudes toward the native speakers of 
English

The second hypothesis of this study is 
the following:

- Students of English at the Faculty of 
Arts and Humanities in Rabat and Kenitra 
have positive attitudes towards English-
speaking people.

From the data obtained, one can infer 
that university students of English do not have 
the same attitudes toward the native speakers 
of English. This is because in the first three 
items selected to represent attitudes toward 
the native speakers of English, one can notice 
that there is not much difference in number 
between those who believe that native speakers 
of English are friendly, easy to get along with, 
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polite, very sociable and kind, and those who 
do not think so. In the three remaining items 
university students of English differ in their 
responses. In item four, the majority of the 
students disagree with the idea that native 
speakers of English have much to be proud 
about and in item 5, the students who disagree 
with the idea that the more they get to know 
native speakers of English the more they like 
them outnumber those who agree with it while 
in item six, students who disagree are more 
than those who agree with the idea that native 
speakers are sincere and honest. It appears 
from this that not all Moroccan university 
students of English have positive attitudes 
toward the native speakers of English in that 
they vary in their responses. This means that 
some of them have positive attitudes toward 
the native speakers of English while others 
have negative ones. Therefore, the second 
hypothesis of the present study is refuted since 
the students’ attitudes toward native speakers 
of English are positive and negative at the 
same time.

3.3 Attitudes Toward the English Courses

This section deals with discovering the 
nature of the students’ attitudes toward the 
English courses.

Table 13: I think my English courses are 
boring

Table (13) shows that (5%) of the 
participants strongly agree with the idea that 
English courses are boring. (28.3%) of them 
agree, (20%) opt for neutral, (30%) disagree 
and (15%) strongly disagree with the idea. This 
means that most of the participants believe 
that the English courses are not boring. 

Table 14: I look forward to the time I 
spend in the English courses

The table reveals that (10%) of the 
respondents strongly agree that they look 
forward to the time they spend in the English 
courses, (40%) agree, (33.3%) remain neutral, 
and (13.3%) disagree with this idea. The data 

shows that most of the respondents agree with 
the idea in hand.

Table 15: To be honest, I don’t like my 
English courses

As is shown in the table above, (6.7%) 
of the students strongly agree, (16.7%) agree, 
(20%) remain neutral, (33.3%) disagree while 
(23.3%) strongly disagree with the idea that 
they do not like their English courses. This 
means that the majority of the students are 
against the idea that they do not like their 
English courses.

Table 16: I like my English courses so 
much; I look forward to studying more English 
in the future

The table indicates that (31.7%) of the 
participants opt for strongly agree, (35%) 
choose agree, (16.7%) opt for neutral, (10%) 
of the participants strongly disagree with the 
idea that they like their English course so 
much and that they look forward to studying 
more English in the future. This means that 
the majority of the participants are willing to 
study English in the future in addition to the 
fact that they like their English courses.

Table 17: I have a hard time thinking of 
anything positive about my English courses

This table reveals that (10%) of the 
respondents strongly agree with the idea that 
they have a hard time thinking of anything 
positive about their English courses, (20%) 
agree, (33.3%) remain neutral, (20%) disagree 
while (13.3%) strongly disagree with the same 
idea. This means that those who do not agree 
with this idea outnumber those who support it.
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Table 18: My English courses are fun 
and enjoyable

The table shows that (18.3%) of the 
students strongly agree with the idea that the 
English courses are fun and enjoyable. (20%) 
of them agree, (21.7%) opt for neutral, (28.3%) 
disagree while (11.7%) strongly disagree with 
the idea in question. It seems worthwhile to 
mention that there is a difference of (6.6%) 
between those who strongly agree (18.3%) 
and those who strongly disagree (11.7) with 
the idea. There is also a difference of (8.3%) 
between those who agree (20%) and those 
who disagree (28.3%) with the idea.

3.3 Moroccan university students’ attitudes 
towards the English courses

The third hypothesis of this study is as 
follows:

- The attitudes of students of English at 
the Faculty of Arts and Humanities in Rabat 
and Kenitra toward the English courses vary 
from one student to another

Via observing the items selected to 
represent the attitudes towards the English 
courses, it seems that the majority of the 
participants believe that the English courses 
are not boring. University students of English, 
therefore, look forward to the time they 
spend in the English courses because they do 
like their English courses. What is more, the 
majority of the students are willing to study 
English in the future and do not have a hard 
time thinking of anything positive about the 
English courses. In item 18, there is not much 
difference between those who agree and those 
who disagree with the idea that English courses 
are enjoyable. One can therefore state that 
university students of English have positive 
attitudes toward English courses because they 
do not vary to a large extent from one student 
to another. Thus, the hypothesis in question 
does not go hand in hand with the students’ 
responses.

3.4 Key Findings 

The data that was collected to evaluate 
the hypotheses and the questions showed the 
following findings:

-	Students of English at the Faculty of 

Arts and Humanities in Rabat and Kenitra 
have two types of motivation: integrative 
motivation because they seek to integrate 
into the target community and instrumental 
motivation because they use English as an 
instrument to improve their occupational 
opportunities.

 -	Some university students of English 
have positive attitudes toward native speakers 
of English while others have negative ones in 
the sense that the number of students who have 
positive attitudes largely equals the number of 
the students who have negative ones.

-	The attitudes of university students of 
English toward English courses are positive 
in that most of the students like their English 
courses.

Suggestions for Future Research

As this study has aimed to investigate 
the type of motivation adopted by university 
students of English as well as their attitudes 
toward native speakers of English and English 
courses, several issues need to be highlighted. 
For instance, future research needs to 
underline the impact of motivation on students’ 
performance. It is also suggested to conduct 
a study on the shift in motivation concerning 
different courses at the Moroccan faculty. 
Another suggestion is to research variations 
in motivation and attitudes across regions 
and institutions to collect data on common 
interests that Moroccan students have.  

Pedagogical Implications

The pedagogical implications suggested 
in this study should be taken into account by 
EFL teachers. EFL teachers are to be aware of 
the type of students’ motivation as well as the 
nature of their attitudes for them to be able to 
deal with some of the problems encountered 
at the university. Focusing on the nature of 
motivation can help in reminding students of 
what motivates them to boost their interest in 
learning. 

EFL teachers should also design 
curricula that take into account both students’ 
instrumental and integrative motivation by 
incorporating target skills for professional 
purposes and cultural aspects to integrate into 
the target community successfully.

Interaction with English-speaking 
people is of paramount importance in the 
sense that the faculty should create more 
opportunities for students to benefit from 
language exchange programs, internships, and 
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training in practical fields of study related to 
EFL.
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